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Abstract 

The results of the study reveal that all user groups satisfied 
with the quality and quantity of current financial disclosure in 
Libyan banks annual reports, both in absolute terms and 
relative to other sectors.  Although concern appears to exist 
about the current degree of compliance with mandatory 
requirements, the development of the LSM and recent 
economic reforms were both seen as likely to have a positive 
impact on this and other aspects of financial disclosure 
practices amongst Libyan banks. Finally, user groups 
particularly strong support to the notion that Libyan banks 
external auditors should be independent of management 
influence . This result might cast some doubt on external 
auditor s independence in Libya, particularly because the 
external auditors strongly supported this statement as did the 
general managers.  

Keywords: financial disclosure; annual reports; annual 
reports' users; Libyan banks.  
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1-Introduction 
Disclosure is the communication of economic information, 
whether financial or non-financial, quantitative or qualitative 
relating to an enterprise s financial position and performance 
(Owusu-Ansah, 1998, p. 608). The importance of financial 
sectors for macro-economic fast development has been argued 
for and supported in the literature for many years. The recent 
global credit crisis has provided dramatic evidence that 
weaknesses in banking systems lead very quickly to 
deterioration in the real economy. Moreover, the banking 
industry also plays a key role in maintaining confidence in the 
financial system of a nation. Thus, there is extensive and 
widespread interest in the well-being of banks, with user 
groups needing relevant, reliable, understandable, material 
and comparable information that assists them in evaluating the 
financial position and performance of the banks for making 
decisions.  

2-Research problem  
In addition to the need for evidence on disclosure practices in 
the global banking sector, the focus on Libya is particularly 
timely, as the nation is undergoing a series of major economic 
and market reforms including liberalisation, privatisation and 
stock market development programmes. The underlying aim 
of these reforms is to enhance economic performance and 
efficiency and create an  attractive  investment climate that 
encourages both domestic and foreign investment. Previously, 
the Libyan government had less reason to be concerned about   
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disclosure practices since it was both owner and management, 
and could in practice demand whatever information it needed; 
with privatisation, the owners -the shareholders- are not 
involved in management, yet are clearly likely to be 
enthusiastic to know about management s performance and 
the entity s results in a reliable way.  
     The privatisation programmes in developing nations are 
intended to be attractive to the investing public via appropriate 
disclosure practices and clear transparency emerging 
regarding the performance of the firms concerned (Al-Razeen 
and Karbhari, 2004). In addition, the success of the intended 
privatisation programme in attracting private investment will 
depend, among other things, on the usefulness and reliability 
of corporate information made available to the public. 
Therefore, studies that identify the needs and demands of the 
users will potentially help both regulatory authorities and the 
preparers of annual reports to improve disclosure in 
meaningful ways (Al-Razeen and Karbhari, 2004).  
Therefore, the main questions are: 

1- What are the perceptions of  the groups of  users about 
the financial disclosure in the Libyan banks? 

2- Are there any significant differences among the groups 
of users in terms of perceptions about  financial 
disclosure in Libyan banks annual reports?  

3-Importance of Research 
The study makes several contributions. By investigating the 
perceptions of users regarding the financial disclosure in the 
Libyan banks annual reports, this study will be of potential  
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importance to regulators and preparers of the documents and 
may assist in the improvement of communication between the 
bankers and the reports users. In addition, the timeliness of 
this study, in terms of both recent global turbulence and 
Libyan economic/political changes, and attempts to harmonise 
international accounting regulations, enhances its Likely 
importance to Libyan accounting standard-setting bodies and 
other relevant law makers, in evaluating the preparers 
perceptions of current financial disclosure practices.   
In this change-based context, the results may also assist 
Libyan policymakers as they develop market mechanisms in 
both the real and financial sectors, in which reliable 
information about asset values is a key input. Moreover, the 
study will provide feedback from the banks annual reports 
users to Libyan banks, the Central Bank of Libya and the 
appropriate regulatory authorities, as well as generating 
empirical evidence relating to the value of annual reports that 
will clearly be of  concern to preparers of Libyan banks 
annual reports. 
This study also has a special importance because it is, to the 
best of this researcher s knowledge, the first specific 
investigation of user's perspective about the financial 
disclosure practices in Libyan banks. Further, this study will 
also provide a rich description of the present status of 
financial disclosure not just in Libya, but by expanding the 
limited literature on financial accounting in the North African 
region as a whole. 
4-Objectives of Research 
The main aim of this study is to evaluate and examine the  
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point of views  of  users of accounting information about the 
financial disclosure in Libyan banks annual reports.   

5-Research Methods 
  a questionnaire survey is used to examine the 
opinions of users of annual reports in order to evaluate 
and investigate perceptions of Libyan banks financial 
disclosure practices. The user groups who are targeted 
by the questionnaire survey are: 

institutional investors; external auditors; tax officers; Central Bank 
officers; bank loan and investment officers; and academics. The 
researcher designed a series of closed questions reflecting the aims 
of study. The vast majority of the questions took the form of 
statements, with respondents asked to indicate their views using a 
five-point Likert scale.   

6-Previous Studies   

Chandra (1974) examined the extent of consensus between: (i) 
public accountants (as preparers or users of accounting 
information); and (ii) security analysts (as user of accounting 
information) about the value of information included in corporate 
annual reports in the United States. The findings revealed that there 
was no consensus between accountants and financial analysts in 
terms of the information items role as factors in equity investment 
decisions. The paper suggested several possible explanations for 
the lack of consensus: (i) A lack of communication between the 
users and preparers of the information; (ii) A time lag between 
what the users requirements and the preparers delivery; and (iii) 
Accountants tendency to comply with the traditional order, instead   
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of experimenting with new ideas and methods of identifying users 
changing information needs.   
Wallace (1988) who examined the perceptions and views of users 

about information disclosed in corporate financial statements in 
Nigeria. The findings of the study revealed a high level of onsensus 
between civil servants and financial analysts (98%), civil servants 
and managers (92%), financial analysts and managers (93%), 
managers and investors (96%) and other professional and investors 
(96%). In contrast, there was a low level of consensus between 
accountants and investors (61%), accountants and managers (61%) 
and accountants and other professionals (49%). Finally, the author 
compared results of this study with related analyses across the 
developed world and found that the perceptions of Nigerian user-
groups differ from those in various other developed countries in 
terms of the perceived importance of particular information items.   
Abu-Nassar and Rutherford (1996) examined the opinions of 
external user-groups regarding the usage of annual financial reports 
in Jordan. The findings of the study suggested that, the respondents 
considered annual reports to be the most significant source of 
information (followed by visits to firms and communication with 
management). Most user-groups indicated a moderate level of 
dependence on annual financial reports for making their decisions; 
however, the results also revealed that most user-groups read few 
of the reports and spend little time on each one. The main reason 
for this result was a perceived lack of credibility, whereas a lack of 
understanding was regarded as the least important reason.  With 
regard to users understanding of the content of annual reports, the 
respondents rated the auditors report as the most easily 
comprehensible section. Finally, the respondents considered the 
amount of information disclosed in Jordanian annual reports to be 
inadequate, and complained about lack of comparability and 
consistency across firms, even in a single industry. 
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    Nasser et al. (2003) provided an exploration of the 
perceptions of various users of financial information in Kuwait. 
The findings of the study found that, first, respondents again regard 
the annual report as the most important source of information, 
followed in this case by information obtained directly from the 
company and specialist advice. Second, the user-groups ranked 
credibility and timeliness as the most important characteristics of 
useful corporate information. Third, the respondents confirmed that 
the annual report does play a useful role when making their 
investment decisions, evaluating the company s performance and 
monitoring their investments. Fourth, the respondents indicated that 
all the main parts of the annual report are trustworthy and easy to 
understand, but they regard financial statements as the most 
important section. 
  Naser and Nuseibeh (2003) examined the perceptions of various 
users about the usefulness of the annual reports of Saudi joint stock 
companies. The findings of the study revealed that Saudi users 
primarily rely on information made available by firms, but they 
regard the annual reports as the most significant source of 
information for decision-making. In addition, the respondents also 
indicated that they regard the income statement as the most 
significant section of annual report, although the auditor s report is 
the most clearly understood.  
    Al-Razeen and Karbhari (2004) provided more detailed evidence 
regarding the perceptions of users of annual reports in Saudi 
Arabia. The results revealed that the balance sheet and the income 
statement are regarded as the most important sections of the annual 
report by most of the Saudi users groups. The cash flow statement 
was found to be the least significant. 
       Mirshekary and Saudagaran (2005) provided the first detailed 
evidence about attitudes, perceptions and characteristics of 
financial statement user-groups in Iran.     
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       The results indicated that consistent with the majority of 
studies in other developing countries, most users in Iran regard the 
annual report as the most important source of information for 
making economic decisions, depending more heavily on them than 
on advice from stockbrokers and acquaintances or on tips and 
rumours. The authors also concluded that the user-groups ranked 
the income statement, the auditors report, and the balance sheet 
respectively as the three most important parts of annual report. All 
user-groups regarded the delay in publishing the annual reports, the 
lack of reliability in information, and the absence of adequate 
information as factors restricting the effective usage of annual 
reports. Finally, the results indicated that most of users of corporate 
financial statements in Iran see a delay in publishing annual 
reports, lack of trust of the information, and lack of adequate 
disclosure as major concerns.  
    Chen and Hsu s (2005) study examined perceptions of 

individual investors about the usefulness of the annual report and 
other information sources in Hong Kong. The results indicated four 
significant findings. First, although individual investors in Hong 
Kong use annual reports for investment decisions, they consider 
annual reports as being less useful than other alternative 
information sources such as: historical information on stock prices; 
dividends and earnings; company related news; advice from 
analysts; and newspapers and magazines. Second, relevance and 
reliability are regarded by individual investors as the two most 
desirable qualitative characteristics of financial statements. Third, 
the perceived usefulness of annual reports is influenced not only by 
investor features such as the education level, investment 
experience, type of share holding and investment horizon, but also 
by the type of firms in which they invest. Finally, individual 
investors in Hong Kong desire additional information, in particular   
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relevant non-financial information, to be disclosed in annual 
reports to assist them in investment decision-making. 
      Stainbank and Peebles (2006) investigated the relative 
importance of sources of financial information used by preparers 
and users when making hold, buy or sell decisions. To achieve this 
aim, 172 questionnaires were posted in 2000 to two groups, one 
representing the preparers of annual reports (financial managers) 
and the other representing the users of annual reports (institutional 
investors). The findings of the study revealed that the preparer 
groups ranked stockbroker advice first, whereas user groups 
considered communication with management to be the most 
important source of information.  
        With regard to the perceived importance of information 
obtained through company announcements and disclosures, the 
preparer groups regarded the annual report as the most important 
source of information, while the user groups ranked the preliminary 
announcements of the company first. Both groups were asked to 
indicate how thoroughly they read each component of annual report 
and the preparers ranked the income statement first in this regard, 
while the user groups read the cash flow statement the most 
thoroughly. With regard to the qualitative criteria used for 
assessing the usefulness of accounting practices, the preparers 
emphasised fair presentation, understandability and relevance, 
while the user groups preferred comparability, faithful 
representation and relevance. Finally, regarding the perceived 
importance of standard-setting and regulation of disclosure, the 
preparer groups ranked to prevent reporting abuses such as the 
manipulation of numbers as being the most important, whereas the 
user groups ranked the reason to ensure that management does not 
suppress unfavourable information first.    
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7-Rate of Response 
  Table 1 outlines the distribution numbers and response rates for 
the questionnaires.   

Table 1: Questionnaire Distribution and Response Rates of the 
Questionnaires 

Users Distribution 
Number 

Responses Rate of 
Response

 

Tax Officers 20 14 70% 
External Auditors 20 17 85% 
Academics Staff 20 10 50% 
Central Bank Officers 20 10 50% 
Institutional Investors 25 15 60% 
Commercial Bank loan and 
Investment Officers 

20 15 75% 

Total  125 81 64.8% 

 

8- Statistical Procedures  
In the analysis of questionnaire responses across user groups, the 
Kruskal-Wallis H test is -the non-parametric version of the 
parametric one-way ANOVA test- was used to evaluate the 
significance of differences in the sample means. The test was 
conducted throughout using a conventional 5% confidence level. A 
significant value for the Kruskal-Wallis H statistic indicates that at 
least one of the group means is different from at least one of the 
others.   

9- Reliability and Validity  
Reliability  
The most popular test for internal consistency is the coefficient 
alpha (Botosan, 1997). Coefficient alpha ranges between zero and  
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one; the higher the coefficient, the more reliable the instrument. 
The literature suggests .70 as the minimum acceptable reliable 
level (De Vaus, 1990), although a preferable reliable figure of .80 
or above is also sometimes quoted (Botosan, 1997). The 
Coefficient alpha test was carried out on the questionnaire, and  
the result was  0.931. The results therefore demonstrate a high 
level of internal consistency in the responses of  users.  

Validity  
Carmines and Zeller (1979, p.17) define validity as the extent 
to which any measuring instrument measures what it is 
intended to measure . Content validity, which is adopted in 
the current study, is one of the three most common approaches 
to validity checking. The process involves seeking subjective 
judgment and opinions from non-experts and/or professionals 
(Carmines and Zeller, 1979). In the current study, the validity 
of the questionnaires was investigated by a number of 
practical professionals and experienced participants who were 
targeted. A number of questionnaires were distributed to 
bankers, external auditors, academics and tax officers. As a 
result of feedback obtained a small number of further 
modifications were made to the questionnaires.   

10-Research Hypothesises: 
     This study seeks to test the following null hypothesises: 
H1: There is no significant difference among the groups of 
users in terms of perceptions of the quantity and quality of 
financial disclosure in Libyan banks annual reports. 
H2: There is no significant difference among the groups of 
users in terms of perceptions about the quality and quantity of  
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financial disclosure in Libyan banks annual reports relative to 
other sectors. 
H3: There is no significant difference in views among the six 
user groups about the degree of Libyan banks compliance 
with mandatory disclosure requirements. 
H4: There is no significant difference among the groups of 
users about the importance of the LSM s role regarding 
financial disclosure practices by Libyan banks. 
H5: There is no significant difference among the groups of 
users about normative statements regarding financial 
disclosure practices in Libyan banks annual reports.        

11-Empirical Results 

11-1 The Quality and Quantity of the Financial 
Disclosures in Libyan Banks Annual Reports. 
One of main objectives of the current study is to assess 
perceptions regarding the actual level of financial disclosure 
in Libyan banks annual reports. To accomplish this goal, the 
respondents, were given a list of criteria relating to the quality 
and quantity of financial disclosure in Libyan banks annual 
reports and asked to evaluate each one. The respondents were 
again asked to express their views using a 5 point Likert scale, 
in this case where 1 means very poor and 5 means 
excellent . The views of the six groups of users were 

compared using a Kruskal-Wallis H statistic.  

Table 2: Users Views about the Quality and Quantity of 
the Financial Disclosures in Libyan Banks Annual 

Reports 
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Attributes  
User-groups Whole sample 

INV BLIO CBO TO EA ACA Mean R SD KWS 
p-value 

Relevance of the 
information 

3.400 3.857 3.600 3.214 3.353 3.000 3.412 1 1.002 .283 

Reliability of th 
information 

3.067 3.571 3.400 3.500 3.412 3.000 3.337 2 0.856 .458 

Materiality of 
the information 

3.200 3.286 3.700 3.500 3.235 2.800 3.288 3 0.766 .123 

Understandabilit
yof the 
information 

3.067 3.214 3.400 3.643 3.118 3.100 3.250 4 0.849 .305 

Comparability 
of the 
information 

3.267 3.143 3.500 3.214 3.176 2.900 3.200 5 0.892 .689 

Quantity of the 
information 

2.800 3.200 3.400 3.500 3.000 3.000 3.136 6 0.945 .520 

 

Notes: R = Rank; SD = Standard Deviation; KWS = Kruskal-
Wallis H significance level; User-groups: INV = Institutional 
investors; BLIO = Bank loan and investment officers; CBO = 
Central Bank officers; TO = Tax officers; EA = External 
auditors; ACA = academics. Responses are based on a Likert 
scale where 1 = very poor and 5 = excellent. 
     The factors included in this subsection of the questionnaire 
reflect the desired characteristics of financial reporting that 
underpin conceptual framework models of the world s leading 
accounting bodies. Table 2 demonstrates that all respondents 
expressed moderate satisfaction with the financial disclosures 
made by Libyan banks, with mean scores of between 3.412 
and 3.136 evident. The respondents were most satisfied with 
the relevance and reliability of the information and least 
satisfied with the quantity of the disclosures made in Libyan 
banks annual reports. The latter result may reflect the fact  
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that there are relatively few items of information that are 
required to be disclosed by Libyan authorities (via Libyan 
Commercial Law) and users expectations regarding the 
extent of voluntary information releases are not matched by 
the firms concerned. The perceived lack of comparability may 
be explained by the absence of domestic and international 
reporting standards; Libyan banks implement a range of 
different accounting principles, methods and procedures 
which might make comparisons either within one company or 
between different companies more difficult (Bait El-Mal et 
al., 1988).  

     As can be seen from Table 2, academics indicated the 
lowest level of satisfaction with most characteristics of the 
financial disclosure in Libyan banks annual reports, while 
Central Bank officers and tax officers expressed the highest 
level of satisfaction.  
Inspection of Table 2 also indicates that external auditors 
assigned the highest level of satisfaction to the reliability of 
the information. External auditors by their very nature are 
required to verify the accuracy of the financial statements and 
ensure that the bank s annual reports provide a true and fair 
view and so this evidence is consistent with their role in this 
regard. Interestingly, the institutional investors were less 
satisfied than most other groups about both the reliability and 
understandability of the information contained in the annual 
reports.  
Finally, inspection of Table 2 reveals that the results of 
Kruskal-Wallis test suggested that there were no statistically  
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significant differences among the respondents perceptions. 
Therefore, the null hypothesis H1 cannot be rejected.  

11-2 The Quality and Quantity of the Financial 
Disclosures in Libyan Banks Annual Reports Relative to 
Other Sectors 
     The respondents were presented with the list of attributes 
introduced in Table 3 and asked to judge them using a five 
point Likert scale where 1 indicates very poor and 5 
indicates excellent .   

Table 3: Users Views about the Quality and Quantity of the 
Financial Disclosures in Libyan Banks Annual Reports 

Relative to Other Sectors  

Attributes  
User-groups Whole sample 

INV BLIO CBO TO EA ACA Mean R SD KWS 
p-value 

Relevance of 
the 
information 

3.867 3.308 3.300 3.286 3.647 3.500 3.506 1 0.918 .310 

Materiality of 
the 
information 

3.533 3.417 3.300 3.571 3.471 3.300 3.449 2 0.877 .959 

Reliability of 
the 
information 

3.267 3.417 3.500 3.429 3.588 3.200 3.410 3 0.859 .795 

Comparability 
of the 
information 

3.400 3.333 3.300 3.500 3.529 3.300 3.410 4 0.889 .949 

Quantity of the 
information 

3.333 3.000 3.500 3.571 3.294 3.600 3.367 5 0.865 .521 

Understandabil
ity of the 
information 

3.400 3.167 3.400 3.286 3.353 3.300 3.320 6 0.781 .964 
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Notes: R = Rank; SD = Standard Deviation; KWS = Kruskal-
Wallis H significance level; User-groups: INV = Institutional 
investors; BLIO = Bank loan and investment officers; CBO = 
Central Bank officers; TO = Tax officers; EA = External 
auditors; ACA = academics. Responses are based on a Likert 
scale 1 = very poor and 5 = excellent. 

Table 3 demonstrates that the respondents generally 
considered the quality and quantity of financial disclosure in 
Libyan banks annual reports to be strong relative to other 
sectors, with each mean proving to be higher than the figures 
relating to the absolute characteristics in Table 2. This 
evidence might be attributable to the fact that banking 
industry in Libya is more regulated than other sectors and is 
subject to direct supervision from the Central Bank which 
may provide users with a degree of confidence in the 
information. Finally, inspection of Table 3 reveals that once 
again there were no statistically significant differences across 
the six groups of users. The results therefore do not support 
rejection of the null hypothesis H2.    

11-3 The Degree of Libyan Banks Compliance with 
Current Mandatory Disclosure Requirements 
One of the main objectives of the current study is to evaluate 
the degree of Libyan banks compliance with existing Libyan 
disclosure requirements and so the users were asked to 
evaluate the level of Libyan banks compliance with present 
mandatory regulations. Specifically, the respondents were 
asked to express their views by using a five-point Likert scale, 
where 1 means very poor and 5 means excellent .         
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A Kruskal-Wallis test was again used to test a formal null 
hypothesis H3 about differences in views across the groups of 
users, in this case:  

Table 4: Users Views about the Degree of Libyan Banks 
Compliance with Existing Mandatory Disclosure 
Requirements 

Notes: R = Rank; SD = Standard Deviation; KWS = Kruskal-
Wallis H significance level; User-groups: INV = Institutional 
investors; BLIO = Bank loan and investment officers; CBO = 
Central Bank officers; TO = Tax officers; EA = External 
auditors; ACA = academics. Responses are based on a Likert 
scale where 1 = very poor; 5 = excellent. 
Table 4  indicates that respondents as a whole believe that 
Libyan banks comply to only a limited extent with mandatory 
disclosure requirements, with the mean of 2.785 falling below 
the mind-point on the scale used. It is worth mentioning here 
that, although the groups of users believe that banks make a 
good compliance with mandatory disclosure requirements, 
this compliance is not the degree it must be. this evidence is 
perhaps surprising. However, it is arguably consistent with the 
evidence in Table 2 that the quantity of disclosure is seen as 
less impressive than the quality; this interpretation of the   

User-groups Whole sample 
INV BLIO CBO TO EA ACA Mean SD KWS 

p-value 

The degree of 
Libyan banks 
compliance with  
disclosure 
requirements 

2.923 2.667 2.600 2.571 2.765 3.300 2.785 0.811 .454 
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evidence assures that the users of Libyan banks annual 
reports are reasonably satisfied with the quality of the 
documents, but additional information could be provided that 
would ensure compliance with a greater amount of the 
legislation. However, the picture is complicated by the fact 
that Table 4 evidences tax officers as generating the lowest 
mean, despite giving the highest ranking to quantity in Table 
2. The highest mean figure in Table 4  -3.30 for the academics 
which means this group having the (joint) lowest concerns 
about non-compliance with standards.      
With regard to whether there are any significant differences 
across the groups of users responses, the Kruskal-Wallis test 
suggested that there was a broad consensus regarding 
perceptions of Libyan banks compliance with mandatory 
disclosure requirements and these results therefore do not 
support rejection of null hypothesis H3.   

11-4 The Importance of the Libyan Stock Market s Role 
in Improving Libyan Banks Financial Disclosure 
Practices  

The newly-established Libyan Stock Market (LSM) is 
expected to play an important role in improving financial 
disclosure practices in Libyan corporations annual reports. 
Thus, the users were given a list of potential ways in which 
the LSM could have an impact and asked to indicate the 
importance that they assign to each one.  A five-point Likert 
scale was used, where 1 indicates not important at all and 5 
indicates very important . The views of the six groups of 
users were compared using the Kruskal-Wallis test. 
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Inspection of Table 5 reveals that the LSM is seen as having 
an extensive positive impact on Libyan banks annual reports; 
all the statements yielded whole sample means greater than 4. 
The role of ensuring banks comply with statutory 
requirements was ranked by respondents as the most 
important that the LSM is expected to play (with an overall 
mean of 4.400), followed by the function of ensuring banks 
publish their accounts in timely fashion (4.359). The former 
result is consistent with the evidence in Table 4 where user 
groups were less satisfied about Libyan banks compliance 
with mandatory disclosure requirements and clearly see form 
for improvement in this regard. 
These overall means again hide a certain degree of variation 
in the responses of the six user groups. For example, only 
three out of six (institutional investors, Central Bank officers 
and academics) indicated that ensuring banks comply with 
statutory requirements is the most important role for the 
LSM; in contrast, bank loan and investment officers and tax 
officers, suggested that encouraging Libyan banks to disclose 
more information are the most important role, while external 
auditors ranked the role of ensuring banks publish their 
accounts in timely fashion as the most important potential 
role. The former result is consistent with the findings in Table 
2 where bank loan and investment officers were least satisfied 
with the quantity of the information disclosed in Libyan 
banks annual reports.    



 
Financial Disclosure in the annual reports of Libyan Banks 

from Users' perspectives                                        

 
4 

 

-443-

Table 5: Users Views about the Importance of the LSM s Role 
Regarding Libyan Banks Financial Disclosures Practices   

Notes: R = Rank; SD = Standard Deviation; KWS = 
Kruskal-Wallis H significance level; User-groups:  INV = 
Institutional investors; BLIO = Bank loan and investment 
officers; CBO = Central Bank officers; TO = Tax officers; EA 
= External auditors; ACA = academics. Responses are based 
on a Likert scale where 1 = not important at all; 5 = very 
important  

       Table 5 also indicates that a role for the LSM in 
encouraging Libyan banks to disclose more information was 

ranked in third position. This result is consistent with the 
evidence in Table 2 that the respondents are less satisfied with 
quantity of the information disclosed in Libyan banks annual 
reports than with any aspect of the quality of the documents.   

Potential Roles 
User-groups Whole sample 

INV BLIO CBO TO EA ACA Mean R SD KWS 
p-value 

Ensuring banks comply 
with statutory 
requirements 

4.733 4.214 4.300 4.357 4.353 4.400 4.400 1 0.739 .499 

Ensuring banks publish 
their accounts in timely 
fashion 

4.571 4.231 4.200 4.286 4.471 4.300 4.359 2 0.805 .934 

Encouraging Libyan 
banks to disclose more 
information 

4.500 4.417 3.900 4.429 4.353 4.100 4.312 3 0.748 .348 

Improving the relevance 
of the information 

4.133 4.071 4.300 4.429 4.235 4.200 4.225 4 0.636 .749 

Improving the reliability 
of the information 

4.400 4.077 4.200 4.286 4.059 4.300 4.215 5 0.673 .709 

Protecting the interests 
of investors and other 
users 

4.467 4.077 3.667 4.000 4.412 4.100 4.167 6 0.874 .338 

Improving the 
comparability of the 
information 

3.933 4.231 4.100 4.071 4.294 4.300 4.152 7 0.681 .621 

Improving the 
understandability of the 
information 

3.933 3.923 4.100 4.214 4.235 4.200 4.101 8 0.690 .633 

Improving the 
materiality of the 
information 

3.667 4.154 4.000 4.214 4.118 4.300 4.063 9 0.722 .283 
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    The respondents as a whole considered the role of 
improving the materiality of the financial information to be 

the least important role that the LSM is expected to play 
regarding financial disclosures in Libyan banks annual 
reports, although even in this case the mean was above 4.0. 
The Central Bank Officers provided a somewhat different 
pattern of responses than the other groups. For example, Table 
5 indicates that this group generated its lowest mean (by some 
margin) of 3.667 regarding the protection of investors and 
other users.  
    Finally, inspection of Table 5 reveals a strong degree of 
consensus among the groups of users, and the non-rejection in 
all cases of null hypothesis H4 confirms this impression.  

11-5 Users Perceptions about Normative Statements 
Regarding Financial Disclosure Practices in Libyan 
Banks Annual Reports 
     The final part of the questionnaire was designed to obtain 
the respondents views about ten statements regarding specific 
aspects of financial disclosure practices in Libyan banks 
annual reports. Respondents were asked to give their views on 
the same set of statements using a five-point Likert scale, 
where 1 indicates strongly disagree and 5 indicates 
strongly agree . The views of the six groups of users were 

compared as usual using a Kruskal-Wallis test.  

Table 6: Users views about a set of normative 
statements regarding financial disclosure practices in 
Libyan banks annual reports 
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Notes: R = Rank; SD = Standard Deviation; KWS = 
Kruskal-Wallis H significance level; User-groups:  INV = 
Institutional investors; BLIO = Bank loan and investment 
officers; CBO = Central Bank officers; TO = Tax officers; EA 
= External auditors; ACA = academics. Responses are based   

Potential Roles 
User-groups Whole sample 

INV BLIO CBO TO EA ACA Mean R SD KWS 
p-value 

Libyan banks' external 
auditors should be 
independent of 
management influence 

4.733 4.538 4.700 4.714 4.823 4.700 4.709 1 0.510 .539 

The CBL should play a 
major role in monitoring 
the implementation of 
laws and regulations 

4.600 4.692 4.900 4.500 4.471 4.500 4.595 2 0.494 .280 

The professional skills 
of financial statements' 
preparers need to be 
improved  

4.500 4.308 4.500 4.714 4.588 4.700 4.551 3 0.595 .704 

The CBL should play a 
major role in regulating 
and observing the 
disclosures  

4.600 4.643 4.400 4.571 4.529 4.400 4.537 4 0.550 .850 

All the annual reports 
should be prepared using 
the same accounting 
standards  

4.533 4.538 4.100 4.357 4.412 4.600 4.430 5 0.654 .404 

The IASs should be 
applied to the banking 
sector by the Libyan 
authorities  

4.400 4.667 4.200 4.461 4.471 3.900 4.377 6 0.795 .501 

Financial disclosure 
practices in Libyan 
banks need to be 
improved  

4.333 4.429 4.200 4.214 4.353 4.700 4.362 7 0.509 .211 

Reports' content should 
be regulated and not left 
to the manager  

4.267 3.929 4.000 4.214 4.588 4.400 4.250 8 0.803 .380 

All the annual reports 
should be presented 
using a standard format  

4.333 4.461 4.000 4.000 3.562 4.300 4.090 9 0.914 .123 

The annual reports 
should be available 
publicly  

3.733 4.357 4.300 3.714 4.000 4.400 4.050 10 1.017 .143 
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on a Likert scale where 1 = strongly disagree; 5 = strongly 
agree. 
      Table 6 indicates that the respondents either strongly 
agreed or agreed with all ten list statements regarding 
financial disclosure practices in Libyan banks annual reports. 
The statement that Libyan banks' external auditors should be 
independent of management influence received the highest 
level of ranking with a mean of 4.709. It is worthwhile here 
that, external auditors ranked the statement higher than did the 
other groups of users, with a mean of 4.823. Although this 
result does not necessary mean that auditors are unduly close 
to management, when considered in the context of the 
evidence in Table 2 that external auditors are not overly 
satisfied (as reflected by a mean of only 3.412) with the 
reliability of the information disclosed in Libyan banks 
annual reports. Then it appears that an issue may exist.  
     However, in Table 5 external auditors ranked improving 
the reliability of the information as the least important role 
the new LSM is likely to play. One possible interpretation of 
all of these results is that the management of banks have 
tended to intervene in external auditor s work, which renders 
the information disclosed in financial statements less than 
entirely reliable. Therefore, external auditors believe that the 
solution lies in reducing influence of management, with the 
market authorities only able to play a role at the margins.   
        Inspection of Table 6 also reveals that user groups ranked 
the statement that the CBL should play a major role in 
monitoring the implementation of laws and regulations in 
second position with a mean of 4.595. This result is also  
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consistent with the evidence in Table 4  where user groups 
were less satisfied with the Libyan banks compliance with 
mandatory disclosure requirements. Therefore, they require 
the CBL to play a key role in pushing banks to comply with 
regulations and laws and in monitoring the implementation of 
these regulations and laws. Table 6 documents support for the 
notions that IASs should be applied1, that disclosure practices 
need to be improved, and that preparers skills need to be 
improved (means = 4.377, 4.362 and 4.551 respectively).  
  The Kruskal-Wallis test suggested that there were no 
statistically significant differences among the groups of users 
about the ten statements in Table 6 and the null hypothesis H5 
therefore cannot be rejected.  

12- Summary   
The results of the study reveal that all user groups satisfied 
with the quality and quantity of current financial disclosure in 
Libyan banks annual reports, both in absolute terms and 
relative to other sectors.  Although concern appears to exist 
about the current degree of compliance with mandatory 
requirements, the development of the LSM and recent 
economic reforms were both seen as likely to have a positive 
impact on this and other aspects of financial disclosure 
practices amongst Libyan banks. 
       With regard to the extent to which Libyan banks annual 
reports comply with present mandatory disclosure       

                                                

 

1

 

However, the vast majority of participants in El-Sharif s (2006) study argue 
that IASs should not be applied in their generic form, but instead must be 

amended to suit Libyan environment.
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requirements, user groups, who were also relatively 
unsatisfied with the amount of information disclosed in 
Libyan banks annual reports, may be less aware of the 
limited nature of the current mandatory disclosure 
requirements required by the Libyan regulators. Therefore the 
users believe that the main problem lies in the non-compliance 
of Libyan banks with the (perceived) requirements. This 
potential explanation in turn suggests that authorities have 
work to do in terms of educating users about the mandated 
rules.       
     User groups ranked ensuring banks comply with statutory 
requirements in first position. This  results confirm that 
users priorities lie in seeing greater compliance with existing 
rules and regulations. Equally strong hopes appear to exist in 
terms of the impact of the on-going economic reform process 
in Libya. Again, the results point to a strong (shared) 
perception that Libyan banks annual reports are of a 
reasonably high standard, but room for important exists, room 
which the recent market and economic reforms are seen as 
being well placed to exploit.     
       Finally, user groups particularly strong support to the 
notion that Libyan banks external auditors should be 
independent of management influence . This result might cast 
some doubt on external auditor s independence in Libya, 
particularly because the external auditors strongly supported 
this statement as did the general managers. This pattern of 
results, which together suggest that the pressures on external 
auditors come from either chairmen or members of the board 
of directors other than the general managers, are consistent  
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with the findings of Moamer s (2006) Libyan study which 
found that 60% of respondents perceived on the absence of 
full independence amongst chartered accountants in Libya1. 
Also, these results are consistent with the findings of 
Ehtawish s (2006) Libyan evidence which found that the audit 
officers and firms lack sufficient information technology and 
adequate human resources along with insufficient autonomy 
from the banks management2.    

                                                

 

1 The participants in Moamer s (2006) study suggested a number of reasons for 
the absence of external auditor independence in Libya:  

1) Lack of support from the Libyan Accountants and Auditors Association 
(LAAA) for external auditors. 

2) The tendency of some auditing bureaus to allocate audit work to 
unqualified accountants. 

3) Engagement in personal relationships. 
4) Absence of a professional ethics code in Libya. 
5) The lack of fixed and specific standards setting out the notion of 

independence in Libya 
6) Stagnation in some auditing bureaus 

2 According to El-Sharif (2006), entitling the same auditor to verify the financial 
statements of the same company for more than three years potentially impacts on 
auditor independence.           
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Abstract  

    This study aimed at investigating some of the problems that 
sixth and seventh semester university students at the Faculty 
of Languages in Azzytona University, face when forming 
sentences in English in paragraph writing. Teachers as well as 
examiners frequently complain about  
students' failure to write in sentences in English especially 
when students are asked to  write  sequential  
sentences in English at a level higher than the sentence (i.e. 
paragraph) Thus, an analytical study was made in order to find 
and analyze the students' mistakes in grammar and provide 
solutions to such mistakes. 
The findings of the study showed that  most of the common 
mistakes in grammar was especially subject- verb agreement. 
The percentage was 70. The repetition of the subject as a 
pronoun  as well as fragments also constituted  great problems 
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for the students. The percentage of the difficulty was 55% for 
the repetition of the subject, and 65% for the fragments. The 
percentage of difficulty with wrong use of articles was higher. 
75% of the students used definite and indefinite articles 
wrongly. For word order, and tense logic, the percentage was 
the same, 40% for each. 
The researchers reached to a result that these difficulties were 
due to the following: the interference of the first language or 
negative transfer; the lack of exposure; the inappropriate 
language teaching methodology and learning strategies.  
Keywords: written discourse, learning difficulties, language 
teaching methodology, learning strategies. 
Introduction 
It is clear that paragraph writing is difficult and need more 
practice . A learner does not write English by putting words 
randomly. Instead he or she carefully arranges his/her words 
into patterns. For example, when a 
student writes a sentence, he cannot use his gestures, facial 
expressions or give his audience additional clues; words are 
only the means of communication (Cohen, R. and Miller, J., 
2003). Failure to put words in correct patterns usually 
prevents communication because sentences are the foundation 
of all writing and speaking.  
The sentence is very important and the mastery of it will lead 
to effective writing and speaking as well (Kharma and Hajjaj, 
1989). 
Thus, students should be aware of many things such as, 
mechanics,  grammar,  vocabulary,  spelling,  coherence  and  



 
Investigating grammatical mistakes in liyan learners' written  

discourse in al mergeeb university                                   

 
4 

 

-456-

  

cohesion. In this paper, the researcher will mainly focus on 
the grammatical mistakes and try to find solutions to these 
problems. 
Literature Review 

Throughout the scholar's experience in teaching 
English as a foreign language, it has been observed that 
students of English of the sixth and seventh semester of 
university at Azzytona University have encountered 
difficulties in forming correct sentences in English within the 
paragraph level especially in grammar.  Some of these 
difficulties are: subject verb- agreement, the repetition of the 
subject as a pronoun in the  first slot  of the sentence, 
fragments, word order, and tense logic. For example, many 
students  have  problems  with the use of correct concord 
which is meant a formal agreement in person, number,  
gender or tense .  By formal  agreement  is meant the use of 
one necessitates the use of the other. For example, the 
pronoun I in the present tense can only be combined with 
am and vice versa. Zandvoort R. W. (1967)calls this type 
Bilateral concord . 

Concord of person usually occurs between a subject 
and its verb, and between a noun or  pronoun and the pronoun 
referring to it. (Ibid : 255). Thus, concord can be classified 
into three types: 

(a)- subject-verb agreement (e.g. the dog likes vs. the dogs 
like) 
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(b)- agreement and selection within NP (e.g. this dog vs. these 
dogs) 

(c)- Pronoun-antecedent agreement (e.g. my dog hid its bone 
vs. my dogs hid their bones) 

                                                                    
It is also noticeable that many of the students use 

incomplete sentences in their writing . This is of course called 
fragment. This is simply because students believe that 
phrases; such as, participial, gerund and infinitive phrases can 
stand alone. 
   Helping students to write a successful paragraph with very 
few mistakes  is a part of teachers' role. For example, topics 
should be selected with care. The following guideline points 
may be instructed to the students when writing a paragraph: 1. 
the title: correctly capitalized, indicates the subject clearly; 2. 
clear indentation for the paragraph; 3. logical development of 
one idea in a paragraph; 4. a clear controlling idea in the topic 
sentence supporting statements that focus on the controlling 
idea; and 5. clear relationship or transition between sentences. 
The last important point is language focus which helps 
students to avoid many grammatical mistakes. 
Another important point is 'language use'. The following 
points help students to achieve good paragraphs, namely: 1. 
connectives used with precision to show relationship; 2. 
careful, correct use of expanded vocabulary; 3. examples of 
artful phrasing; 4. correct spelling and hyphenating; 5. correct  
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punctuation to develop the meaning of sentences; 6. good use 
of parallel structures in series; 7. good use of phrases to 
modify the expression of an idea; and 8. a good conclusion 
that draws the sentences together. (Cohen, R. and Miller, J., 
2003 &Savage, A. and Mayer, P. 2006) 
The other important point is the organization of content. 
Students are helped to write a coherent, logical composition. 
Coherence  in  writing  is  achieved  by rhetorical devices and 
by logic of thought. (Halliday and Hasan, 1974) There are 
three major rhetorical devices for achieving coherence within 
and between the paragraphs: transition words, parallelism, and 
punctuation marks (Warriner and Griffit, 1977). Transition 
words may be either the same words or synonym repeated in 
the following sentence, substitute words, or sentence 
connectives. Parallelism is taught by giving students a passage 
with many parallel constructions and have them re-write the 
passage with all parallel structures (Tanskanen, 2006). 
Students also need to recognize that punctuation serves a more 
serious purpose than decoration, for it serves to achieve 
coherence and unity of thought.  
The Methodology of the Study  
In this study the researchers looked at writing difficulties of 
the third year university students attending class at  the 
Faculty of Languages in Azzytona University during the 
academic year 2012-2013. The approach adopted in the 
present study was to examine the actual writing assignments 
and paragraphs  given  to  the  students  in  their  classes.  The   
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researcher used six scales to measure which are: subject verb- 
agreement, the repetition of the subject as a pronoun in the  
first slot  of the sentence, fragments, articles, word order, and 
tense logic. Thus grammatical mistakes were checked and 
analysed. Accordingly, the tool used for this study was a test 
given to the students in order to show and analyze students' 
ability to produce correct paragraph. The number of the 
respondents was twenty. The subjects of the study were given 
one topic, and they were required to write a paragraph about 
that topic. The students' papers were collected and then 
corrected in order to find out which areas of grammar are 
difficult for the students.  
Results and Discussions 
The results of the study were as follows: 
In  figure 1, articles were the most difficulty for the students 
to answer. Fifteen of the subjects failed to use correct articles, 
so the percentage of the difficulty was 75 ;whereas, five of the 
subjects had no mistakes in the use of articles. Thus, the 
percentage was 25. 

            

 



 
Investigating grammatical mistakes in liyan learners' written  

discourse in al mergeeb university                                   

 
4 

 

-460-

  

In Figure 2, subject verb- agreement constituted a great 
difficulty for the students. Fourteen students had difficulties 
with the percentage of 70, whereas six students had no 
difficulties with the percentage of 30.  
                 

  

Figure 2. Subject verb- agreement Rightness and 
Wrongness Rates  

In Figure 3, The use of fragments appeared in the students 
writing. Thirteen of the students wrote fragments in their 
writings. Thus 65% of them provided incorrect   sentences   
which   have   no   verb  or  no 
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punctuations. Only 35 % of the subjects gave correct 
sentences. 

                                

  

Figure 3. Fragments Rightness and Wrongness Rates  

In Figure 4, the repetition of the subject as a pronoun in the  
first slot  of the sentence was also identified as a problematic 
area for the students. Eleven of the students had difficulties in 
the use of two subjects with 55%, but only nine of the 
students had no difficulties. Thus, the percentage was 45%.    
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Figure 4. The repetition of the subject as a pronoun 
Rightness and Wrongness Rates   

In Figure 5, word order seemed relatively less problematic 
for the students. Only eight students had problems in the 
use of word order. Thus, the percentage was 40%. 
However, the number of the students who had no 
difficulties was twelve, so the percentage was 60%.  The 
problems were here related to the incorrect 
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order of adjectives and adverbs and wrong order of the 
verbs. 

  

Figure 5. Word order Rightness and Wrongness Rates  

In Figure 6, tense logic seemed also relatively less 
problematic for the students. Eight of the students had 
difficulties in the use of tense logic with 40%. However, 
students who had no difficulties were twelve, so the 
percentage was 60%.  The errors were here related to the 
wrong use of tenses in English.   
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Figure 6. Tense logic Rightness and Wrongness Rates.  

Summary  

It can be summarized that the major difficulty in the area of 
grammar in the students' writing are: the misuse of articles, 
subject verb-agreement, fragments, and the repetition of the 
two subjects in the first slot of the sentence. The word order 
and tense logic seem to be less problematic for the students. 
These difficulties in this study include intra and inter-lingual 
transfer as cited by Ellis (1992); and the faulty language 
teaching methodology. It can be inferred that in terms of intra 
and inter 

 

lingual  transfer the outcome of the study revealed  
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that students are relatively consistent in committing errors in 
producing sequential sentences in English at a level higher 
than the sentence. 
Conclusion 
The researchers conclude that students' background of English 
language especially in writing is very weak. Most of the 
students problems are attributed to L1 transfer and 
overgeneralization. Therefore, mother tongue interference is 
always noticeable in the students' performance in the written 
production; for instance, students think in Arabic then they 
transfer their ideas to English.  
Recommendations 
In the light of the results obtained from this study, the 
researchers recommend suitable ways of teaching writing by 
providing students with guidelines, strategies, and practice in 
writing in order to prepare them for academic demands; 
decreasing the use of Arabic in classrooms; and exposing the 
students to supplementary materials to make writing classes 
more meaningful.           
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Abstract 
     Critical reading is of significance due to being one of the 
colleges and universities requirements and helping learners 
question what is being read. Since English teachers are 
required to teach critical reading to their language learners, we 
believe that pre-service learners should be introduced to the 
ways of teaching critical reading. Therefore, this paper 
discusses the importance of critical reading by discussing how 
newspaper articles can be used to encourage pre-service 
teachers to read critically and showing them how to develop 
English learners critical reading. The critical reading 
strategies that this paper is going to focus on are developing 
learners questioning, language awareness, text comparison, 
and writing as a basis for teaching critical reading strategies.  

Introduction 
     Critical reading is one of the significant requirements of 
colleges and universities. As a result, many language 
programs are encouraged to focus on developing English 
language learners critical reading competence. Wallace 
(2012) encourages teaching critical reading to English learners 
because critical reading is one of the academic requirements 
in higher education. Wallace also calls for raising English  



 
Teaching pre- service teachers critical reading through the 

newspapers                                                             

 
4 

 

-469- 

learners awareness to the option of resistance to powerful 
and pervasive texts because they need to learn to critically 
question what they read and evaluate the writers perspectives 
(p. 261). In other words, English learners need to learn how to 
resist or accept others arguments or opinions.   
     Defining critical reading is not an easy task because of its 
multiple interpretations (Macknish, 2011). However, 

Pirozzi, Starks-Martin, and Dziewisz s (2011) definition 
summarizes the basic elements of critical reading. They state 
that critical reading can be regarded as high-level 
comprehension of written material requiring interpretation and 
evaluation skills that enable the reader to separate important 
from unimportant  
information, distinguish between facts and opinions, and 
determine a writer s purpose and tone (p. 290). In other 
words, critical reading requires high levels of thinking and 
understanding to specify the writer s purpose, realize the 
writer s tone, recognize the writer s elements of persuasion, 
and identify bias (Kurland, 2000). Critical reading means 
reading with the aim of understanding the main point raised 
by the writer, its logic, analyzing and questioning this point, 
and reflecting on it. It also means reflecting on the discourse 
of the text by looking at language choices preferred by the 
writer (Wallace, 2012; Lewis, 1996).  
      Although critical reading is highly valued by universities 
and have been in the academic conversation for a long while, 
surprisingly, research that investigates English learners 
critical reading is really limited (Huang, 2011). Another 
surprising point is that there is an assumption that English  
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learners ability in being critical is limited. The reasons that 
were stated were English learners educational background 
and culture and their lack of confidence in using the 
language (Meldrum, 2000, p. 170). However, some studies 
showed that English learners might read critically but their 
lack of knowledge about the academic expectations might be a 
main reason for not showing their criticality (Meldrum, 2000). 
     Teaching critical reading can be challenging, especially 
when it comes to the materials that are going to be used. One 
of Hedge s (2000) suggestions for the materials that can be 
used to teach critical reading is newspaper articles. Newspaper 
articles are one of the authentic sources that are readily 
available and provide great examples for teaching reading 
comprehension and critical reading in the English classroom. 
They provide learners with up-to-date and captivating 
information that is relevant to their real world (Street, 2002). 
Learners can read about varied topics that are covered in 
newspapers which can be about cultural events, entertainment, 
sports, political issues, environmental issues, or other sorts of 
topics that interest them (Cheyney,1992). This is what any 
textbook would be missing. Newspapers provide students with 
locally and globally discussed topics on a daily basis. Thus, 
they can be regarded as the living textbooks that teach 
students about their real world, the use of the language they 
are learning, and the concepts presented in the articles (Street, 
2002, p. 131). Not only that;  newspapers can develop 
learners vocabulary, increase their knowledge about varied 
topics that would develop their speaking and writing skills, 
and raise their learning attitudes. Therefore, this paper  
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discusses how newspaper articles can be used to encourage 
pre-service teachers to read critically and show them how to 
develop English learners critical reading. The paper will 
focus on using newspaper articles in developing learners 
questioning, language awareness, text comparison, and 
writing as a basis for teaching critical reading strategies.  

1. Questioning 
     According to Feather (2012), English teachers are usually 
the ones who ask questions instead of giving students the 
chance to raise the questions. She states that they tend to raise 
questions that motivate students low level thinking skills that 
include knowledge, comprehension, and memorization. 
Whereas the type of questions that are expected by university 
professors are questions that are substantial, thoughtful, 
relevant, high quality, and based on personal experience ; and 
show criticality (Feather, 2012). Since English learners are 
required to raise questions related to the assigned readings that 
demonstrate their critical reading competence and their ability 
to handle class discussions at the university, Feather (2012) 
states that English teachers need to teach English learners how 
to form quality questions. This is by allowing them to prepare 
questions, develop varied question types, and give them 
feedback about the quality of their questions to prepare them 
to become more active readers by questioning.  
    As a beginning activity, English teachers can teach English 
learners posing questions by using Schacter s (2006) thin and 
thick questions T-chart. By posing thin questions , learners 
form questions where the answers can be found in the text,  
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whereas by posing think questions learners practice forming 
inferential questions where answers are driven from a 
combination of information. While using a T-chart, learners 
practice forming thin questions on one part and thick 
questions on the other part. In the process of changing thin 
questions to thick questions, learners learn how to form 
questions using the 5w questions. They learn inference by 
using how, why, could, or imagine (p. 220).  
       This activity also helps them understand the question 
answer relationships. Shapley (Unknown) categorized 
questions answers as: right there answers , think and 
search answers , finding answers in my head , and finding 
answers on my own (p. 22 - 23). By showing learners how to 
pose questions and find their answers, learners will be able to 
develop their awareness of how to comprehend a text, 
articulate its main point, and respond critically (Shapley, 
Unknown).  
     As a following activity, English teachers can use 
questioning to develop learners critical perspective on texts 
and identify and resist the values of the text (Clarke & 
Silberstein, 1979; Wallace, 1992; cited in Hedge, 2000, p. 
213). In this activity, students learn to question the writers 
views, recognize the writers values and resist or accept these 
views and values. By introducing English learners to varied 
newspaper articles, training them to pose critical questions 
such as: For what purpose and for what audience is this 
intended? What is the topic being written about? Do you share 
the author s point of view? and other critical questions; 
learners will learn not to accept the ideologies of the texts they  
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read easily, question the authors perspectives, and decide to 
either accept or resist this the authors perspective. 
2. Language Awareness 
      English teachers need to raise English learners awareness 
towards language choices by showing them how to analyze 
writers choices. For instance, Wallace (1992, 2003) presented 
a framework for teaching English learners critical language 
awareness. She asked her students to explore texts ideational, 
interpersonal, and textual meaning. In this process, students 
examine the writers word choices, such as adverbs, adjectives 
and nouns, in relation to the writers moods, the texts 
modality, organization, and cohesion. Following the same 
procedure, English teachers can raise English learners 
awareness to writers language choices through newspapers. 
This not only will develop their critical reading competence 
but also will enhance their writing skills. 
      Likewise, Hedge (2000) calls English teachers for 
teaching students language analysis regarding how and why 
the discussed texts writers chose their words or phrases. 
English teachers can show students examples of texts that are 
driven by the authors own version of reality    or perspective 
and how language is manipulated in certain kinds of texts 
(Hedge, 2000, p. 198). It is the responsibility of the English 
teacher to improve students language awareness.  
3. Text Comparison 
      Classroom debate is an activity that can be used to teach 
students text comparison as a basis for critical reading through 
newspaper articles. In this activity, teachers use newspaper 
articles to raise learners awareness towards the varied text  
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genres and the differences in language use in each text. For 
instance, Hedge (2000) suggests dividing the class into two 
groups. Learners in each group read and summarize 
newspaper articles. They form questions that would 
summarize the articles and provide         a space for 
discussions. The class debate will be about the differences that 
they noticed and how each article dealt with the same idea 
from a different account (p. 215). In addition, Wallace 
(2012) states that students can bring varied text genres that 
discuss or present the same idea from different perspectives 
and categorize these texts into genre categories (p. 275). 
Following that is the activity of answering the following 
critical questions: Who is the producer of the texts? For 
whom are they produced? Why have they been produced? Is 
this type of text of relevance or interest to you? (p. 275). The 
class then might form more critical questions. In these two 
activities, learners learn to compare between the texts they 
read and discussed as well as develop their understanding of 
texts varied genres and styles.  
    Learners can also be asked to read similar topics in 
newspaper articles in their own language and discuss how the 
same topic was discussed in the two languages (Wallace, 
2012). This will give them the chance to compare each 
language s writing styles and identify the cultural differences. 
4. Writing 
     Since English learners are required to write summaries and 
reflections at the university level, writing can be considered as 
a basis for critical reading by engaging students in writing 
critical summaries and reflections or writing letters. Learners 
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can be asked to summarize the newspaper articles and reflect 
on the content of the articles. This will give them the 
opportunity to learn how to summarize and reflect on what 
had been read.  
Ideas like writing letters to the editor, writer, or a friend about 
the article are applied in many fields. For example, 
Chamberlain and Burrough (1985) chose  two articles and 
asked their students to read them and write letters to someone 
who is naïve in cognitive psychology. This idea can be used in 
English language class be asking learners to write letters, to 
the writer of example, explaining their views and reflecting on 
what they have read. Writing also can be used as a post 
critical reading activity. English teachers can engage learners 
in post critical reading activities by asking them to revisit the 
text to consider how it might have been written and ask them 
to rewrite the text from their point of view (Wallace, 
2012, p. 277).  
5. Conclusion 
     English medium print media is dominating the online 
media (Wallace, 2012). Thus, English learners need to be 
prepared to be able to recognize the elements of persuasion 
and be able to resist perspectives that are not related to them. 
English language learners also required to be competent 
critical readers by their university professors. English teachers 
can introduce them to those materials as supplementary 
materials that would develop their critical reading competence 
and prepare them to university professors expectations. 
     Since newspapers are the materials that can provide 
students with varied up-to-date topics, they can be considered  
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as the most suitable supplementary materials that can be used 
to teach critical reading to English language learners. By 
using newspapers in teaching critical reading, learners will not 
only enhance their language but also will be given the chance 
to learn how to evaluate texts and resist or accept what they 
have read. By teaching learners questioning, language 
awareness, text comparison, and summary, reflection, and 
letters writing strategies through newspapers, they develop 
their critical reading strategies and become active readers. 
This will also enhance learners willingness to independent 
reading.  
     This paper was derived by my personal interest in critical 
reading and newspapers. The limited research studies in both 
areas showed that further research is needed to look at English 
learners critical reading strategies and practices as well as to 
examine the use of English medium media, such as 
newspapers, as supplementary materials. Research on English 
learners critical reading competence would eliminate the 
misconception of English learners not being able to read 
critically and provide teachers with practical suggestions to 
try in their classroom.         
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Abstract  
     This paper explores the use of Blogs in ELT and English 
Language Teacher Education programs. It reviews the 
existing literature about using blogs in English language 
teaching and learning and how it can be implemented in the 
courses within the English language teacher education 
programs. The paper starts by defining blogs and discussing 
blogging as a new writing genre. It highlights and provides 
ways to deal with the problems that might threaten students 
safety and privacy, and the possible ethical misconduct and 
plagiarism. The paper also shows how blogs can be used in 
the English language classroom and how blogs can be used in 
teacher preparation programs.  
Introduction 
   The first time I heard about blogs have been used by the 
researcher during the doctoral course work. During the 
graduate courses, It was suggested to write and post blog 
entries and read and comment on my peers blogs. In the first 
blog, I had to post reading reflections that showed my 
understanding of the readings and how I related them to my 
personal experiences. Those reflections [gave] me the chance 
to reflect on an academic experience in a personal way 
(Elsherif, 2012). In the following semester, I had to post  
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autobiographies that helped me create an understanding of 
how literacy and technology are related and how my literacy 
is affected by those technological tools I used and am using.   
     Blogging in the two experiences was an exceptional 
experience in many ways. In the first blog, I had to use IUP s 
blogging site whereas in the second experience, I had to use 
Google s Blogger. Both of those blogging systems were easy 
to create and start posting. In addition, the act of writing and 
posting itself helped me to be more aware of my audience and 
how much information I did or did not want to reveal since 
my final product will be online. Another point that made me 
more enthusiastic about blogging was my peers and 
professors comments. I was so determined to know what 
comments I will be getting from my peers and professors. My 
professors comments were specifically significant because 
they would show whether my understanding of the assigned 
readings or writings met their requirements. My peers 
comments would show how they were engaged with my ideas 
and whether I was successful in expressing myself. 
    Searching the Internet to explore how varied blogs are 
resulted in my finding out about the popularity of blogs. The 
reasons behind that can be related to being easy to use (write 
& publish), can be used for different purposes that might be 
for pleasure, to provide information, to create personas, to 
provide marginalized people with power, and to provide 
people the chance to practice varied writing styles. It was also 
apparent that blogs gave many educators, especially language 
teachers, a space to widen their classrooms to involve the 
outside world into the students classroom environment.  
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Having explored various blogs, living this exciting experience 
of blogging myself, and seeing how motivating blogging can 
be to the L2 writer made me think of how to integrate blogs 
into my writing classroom.  
    The second researcher became interested in blogs after 
reading some of my entries. When we discussed them 
together, she became interested in investigating how to 
integrate blogs in ELT and English Teacher Education 
programs. For that reason, this paper is going to investigate 
the use of blogs in the EFL classroom and English Teacher 
Education programs. It will focus on blogs as a new writing 
genre and discuss some examples of teachers blogs. It will 
also highlight the advantages and disadvantages of using 
blogs in the EFL classroom and ELT education.  
     1. The Definition of Blogs  
     Blogs were first known as weblogs which was coined 
by Jorn Barger. Now, the shortened term blog, which was 
coined by Peter Merholz, is more popular (Doctorow et al 

2002, p.1). Blogs are one of the technological tools that are 
considered as user-friendly tools that encompass brief, 
discrete hunks of information called posts. These posts are 
arranged in reverse-chronological order (the most recent posts 
come first). Each post is uniquely identified by an anchor tag, 
and it is marked with a permanent link that can be referred to 
by others who wish to link to it (Doctorow et al 2002, p.1).  
    Blogs are one of the communication sources that present 
various topics and interests of bloggers. The content of these 
blogs varies from a page that provides different links about a 
specific topic, to private personal diaries, political remarks  
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and debates, journalists spaces, or personal interests such as 
compiling tips about travelling or cooking recipes. Now, they 
are becoming more popular in education where teachers use 
them as spaces for posting classroom reflections, written 
assignments, and/or literature discussion forums (Penrod, 
2007; Richardson, 2010; Wilber, 2010).   
      Blogs can be private, so the author can restrict access to 
his/her blog, or they can be public where anyone can read the 
entries and comment which creates some kind of collaborative 
interaction that motivates the blogger to write and post more 
(Wilber, 2010). Blogs can be used by anyone in any age 
ranging from children to adults or elderly people. In brief, 
they are considered as democratic writing resource[s] that 
are available to the world to be used any time anywhere for 
any purpose (Wilber, 2010, p. 46). 
      2. Blogging as a new writing genre 
      Blogs are considered as powerful tools in enhancing 
learners writing competence because they involve the 
learners in new type of literacy. So what makes blogs new 
captivating writing genre? According to Penrod (2007), blogs 
are fascinating genre because they are a composite of 
several genres, a blend of forms familiar to most of us (p. 
44). The text involves many parts that might constitute parts 
that could be a conversation, a narrative, a letter, or a 
newspaper article. Blogs perform diligently and reliably in 
whatever type of writing the blogger undertakes (p. 44).  
    In addition, blogs are considered as new writing genres 
because they are changing literacy. They not only contain the 
written text, but also include images, sounds, graphics, videos, 
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podcasts, and links to other websites (Penrod, 2007; 
Richardson, 2010; Wilber, 2010). By integrating these 
multimedia resources into their texts, learners change their 
texts to become multimodal (Wilber, 2010).    

   As a result, learners, as bloggers, will be considering the 
design of their blog as a multimodal text. They need to think 
about their audience and how to present their thoughts as a 
meaningful communication. They also need to think about 
their language and make significant linguistic choices. As they 
become more aware of the visual parts of their blogs, they 
make choices regarding their blogs color, the type of images 
they will include, the type of sound effects they need, the 
position of each item they decide to include, the layout of the 
whole multimodal text and blog, and the organization of the 
blog. This process of thinking of how to present ideas, 
considering audience carefully, and decision making will 
improve learners critical thinking, writing fluency, and social 
skills (Penrod, 2007; Richardson, 2010; Wilber, 2010). 
    Blogging also provides marginalized learners a platform to 
come out of their isolation and express themselves. Through 
blogging they can have their own voices and writing styles to 
express themselves and become part of their learning 
communities. This multimodal genre will give them the 
opportunity to find themselves within their community and 
among their peers. 
   3. Blogs in the classroom 
   The overarching advantages of blogging are learners 
motivation and engagement. Allison (2009) states that a 
school-based blogging creates meaningful, dialogic,  
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motivating environment where students get inspired to 
measure their own reading, writing, research, and response 
skills alongside their peers (p. 75).  
    By practicing blogging regularly, learners also develop 
their own voices as writers and thinkers and become more 
confident in their critical thinking and reading (Wilber, 2010). 
Their sense of audience develops as well, since they are not 
writing only for the teacher and some of their peers. Their 
readers may include the other teachers, learners in their 
institute/school, and anyone was able to read and comment to 
their blogs. Besides, learners develop an understanding of the 
ethics and process of responding to and interacting with others 
and create a community of leaners. Finally, blogs give 
marginalized learners a space where they can raise their 
confidence and learn how to express themselves without any 
kind of fear. However, the widespread use of Internet and 
blogs might result in learners facing several problems that 
threaten their safety and privacy and might lead them to 
ethical misconduct or plagiarism. 
   3.1. Safety 
   One of the biggest issues that concerns parents and 
educators is learners internet safety, what is known as cyber-
safety. How to keep learners safe while using internet, and 
more specifically when using blogs? Keeping learners safe, 
especially young learners, from scams, cyber-bullying, and 
other issues is of significance since surfing the internet is one 
of this centuries educational requirements. Cyber-bullying is 
one of the most feared acts by parents and educators. This is 
because of the long-term effects that might hurt learners and  
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cause dangerous reactions. Penrod (2007) discussed three 
stories of teenagers that were victims of cyber-bullying, two 
of them died as a result of this and the third is still living the 
consequences of posting a private video online. So, how to 
protect these learners from scams, bullying and other dangers? 
    Raising learners awareness towards these issues is the 
suggested remedy by many educators who use technology in 
their classes. For instance, Wilber (2010) and Penrod (2007) 
suggested educating learners and showing them the 
consequences of cyber-bullying. Teachers should start every 
course that would include integrating blogs or other 
technological tools into any classroom with teaching students 
how to be safe on the internet and speak up when there is any 
act of bullying or any kind of scam. Penrod (2007) suggested 
four guidelines to help teachers integrate blogging into their 
classrooms and provide a safer environment for their learners. 
She indicates that teachers should: 1) Offer workshops to 
students on proper blogging practices; 2) Set up regular 
workshops with medical and behavioral professionals as well 
as a cohesive peer mediation; 3) Consider using only 
classroom-friendly blog hosting sites and letting parents know 
that these sites have been school approved ; and 4) Create 
common experience in schools connected to Internet use (p. 
101). These tips were specifically aimed at helping adolescent 
learners who face many problems because of their critical age 
period. 
    Moreover, teachers could use the varied websites that show 
learners, especially young learners, how to keep themselves   
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safe. For example, Keeping Safe Online is a website that 
shows learners how to surf the internet and be safe. Teachers 
can use such website to provide instructions about their safety 
before and during the use of the internet. Another website, 
Common Sense Media, provided links to toolkits for teaching 
internet safety that teachers can use to raise their learners 
awareness towards their internet safety. 
    3.2. Privacy 
    Another significant point in regard to learners use of blogs 
is their privacy. Since what learners write is going to be 
online, public, learners privacy might be jeopardized. In 
some cultures, there are some topics that are regarded as 
taboos and cannot be discussed publicly. So, learners might 
not be willing to share their ideas in public. In addition, 
learners with low writing proficiency will fear posting their 
work and think that they will be subject to readers criticism 
because of their mistakes. This will result in demotivating 
those learners from the actual regular practice of writing and 
blogging.  
    Richardson (2010) and Wilber (2010) provided suggestions 
that would help ensuring learners privacy, and therefore 
safety. Teachers might set up private blogs where only trusted 
readers will be allowed to comment and gradually help 
learners develop confidence in having their work public. 
Moreover, teachers might divide the assignments into two 
types. The assignments that might endanger learners privacy 
will be in-class assignments that will be submitted as paper-
assignments, whereas the assignments that will not affect 
learners privacy will be posted on their blogs. Furthermore,  
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pseudonyms can be used to eliminate the correctness anxiety 
and create a fearless environment where students read each 
other s work and comment without knowing the real names of 
the learners they are commenting to (Wilber, 2010). The only 
one who would know the real names is the teacher.  
    Richardson (2010) and Wilber (2010) also provided 
suggestions that are related to peers comments. Since learners 
are required to read each other s blog entries and provide 
comments, low proficiency learners may get comments that 
might be regarded as mean or harmful. Providing instruction 
on how to give suitable constructive feedback to others will 
help ensure fairness and getting appropriate comments to all 
learners. Another strategy that might be helpful is dividing 
students into peers that read each other s blog entries before 
posting them which will eliminate the learners fear from 
mistakes (Blackstone, Spiri, & Naganuma, 2007). Finally, 
teachers can set up the blog entries to not to be published until 
they are approved by the teacher. By this, teachers get the 
chance to read and provide learners with feedback that would 
give them the chance to post their final product. 
    3.3. Integrity & Ethical Conduct 
    For 21st-century learners, information is readily available 
online. So, how can learners learn to choose the most 
significant information from this huge database and to 
appropriately use such information through blogging? It is the 
teachers responsibility to teach those learners integrity and 
ethical use.  
    Penrod (2007) suggests creating classroom ethics by 
writing a code of ethics that can provide a system for  
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handling concerns as they arise (p. 140). This code of ethics 
can be planned to be written by a group of people that involve 
parents, teachers, students, administrators, key community 
leaders, and the school board. Penrod listed three important 
points that are necessary to be encompassed in this code that 
include: 1) Increasing bloggers ethical sensitivity and 
judgment in posting comments; 2) Developing bloggers 
moral courage and agency to act in socially responsible ways 
or to handle conflicting or compromising online situations; 
and 3) Defining morally permissible boundaries for 
expressing ideas in language (p. 141).  
    Additionally, teachers concerns about the readily available 
sources might lead learners to plagiarism can be eliminated by 
the use of blogs. Wilber (2010) specifies that the availability 
of these sources itself helps learners to learn that by linking 
these sources directly to their blogs they cut down on 
plagiarism, since the original source can be easily reached (p. 
46). Knowing that it is easy for the teacher to deter plagiarized 
texts will help them avoid plagiarism. 
    4. Using blogs in English language classes 
    Not being sure about the EFL learners ability to use blogs 
because of their limited language proficiency, EFL teachers 
might seem skeptical and raise the following questions: Can 
we use blogs to teach English to EFL learners? Is it effective 
in improving learners writing competence?  
    Research in the effectiveness of integrating blogs into the 
EFL classroom is still new (Wilber, 2010). Although many 
research results are not confirmed, the existing studies 
encourage the use of blogs in the English classroom and in  
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teaching writing. For instance, Blackstone, Spiri, & 
Naganuma (2007) found that their Japanese students were 
highly motivated by the blogging activities even with the 

fact that their writing was published online (p. 15). Arslan & 
Sahin-Kizil (2010) investigated how Turkish students writing 
proficiency might be affected by using blog-centered writing 
instruction. Although their study has some variables that 
might have affected their results and therefore further research 
is needed, their results showed that integrating blogs in the 
EFL writing classrooms might enhance students writing 
compared to writing instruction that is completely in-class. 
Another study that was conducted by Ming-Huei et al (2011) 
looked at the performance of two groups, one used blogs 
while the other only used the regular in-class writing 
instruction. Their findings revealed no difference in the two 
groups performances in the post-test whereas there was 
improvement for both of the groups compared to the pretest 
results.  
    Another question that can be raised is related to how to use 
blogs into the EFL classroom. According to Richardson 
(2010), blogs can be used in schools in many ways such as 
class portals, online filing cabinets for students work, e-
portfolios, collaborative space, knowledge management, and 
as schools web sites. In his article titled Weblogs for Use 
with ESL classes , Campbell (2003) discussed how to 
introduce ESL students to blogs through tutor weblogs, 
learner weblogs, and class weblogs. 
    4.1. Tutor Blog  
   In the tutor blog, the teacher is the one who runs the blog.  
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In this blog, teachers give learners the chance to practice 
reading on a daily basis by posting short blog entries that suite 
their learners interests and linked to sources that would 
provide more information. In addition, teachers can include 
links for new vocabulary definitions and uses such as online 
dictionaries definitions. This blog also can be used to provide 
learners with a variety of writing samples of varied genres to 
help students understand and become familiar to the varied 
writing genres and styles. The links that are embedded into the 
teachers blog will provide the learners with great chances to 
become confident and motivated to check  
websites in English rather than those that are in their own 
language. They will grow the habit of searching the internet 
for information that is relevant to their topics in English. In 
addition, this blog gives the learners the chance for verbal 
exchange (Campbell, 2003). The result of engaging learners 
in the acts of exchanging opinions, learners become familiar 
with the comment buttons, the procedure of commenting and 
exchanging thoughts, and how to question and challenge these 
views. Furthermore, teachers can provide learners with the 
course s syllabus, classroom rules, and a list of classroom 
assignments and homework that will enable the learners to 
visit and check whenever they needed. This will help them 
eliminate the learners excuse of forgetting the assignment or 
not knowing about it. It will also give their parents the 
opportunity to understand the course. Finally, the compiled 
links for sources will provide learners with a great chance of 
self-study list where they can enhance their learning on their 
own and at their own pace.  
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    4.2. Learner Blog 
      In this blog, teachers either divide the class into small 
groups where each group runs a blog or ask each learner to 
run a blog individually. According to Campbell (2003), this 
type of blogs can be suitable for reading and writing. Learners 
can be asked to post their thoughts about the assigned 
readings or write journals that provide details about their 
writing experience or about their writing process. This will 
empower learners sense of ownership and understanding of 
ethical issues of creating a hypertext document (Campbell, 

2003).  
   4.3. Class Blog 
       Class blogs involve learners in collaborative work 
because they are run by the whole class. This type of blogs 
can be used in conversation-based classes, project-based 
language learning, international classroom language 
exchange, and as knowledge management software. This blog 
can be considered as a space for the learners where they 
cooperate together in compiling information or expressing 
their thoughts. Since this blog is run by the whole class, it not 
only enhances learners language skills but also provides them 
with a great opportunity to learn working together 
collaboratively. 
    The types of blog assignments range from just a blog that 
compiles students written reflections to other varied types of 
blogs such as research blog, technology autobiography blog, 
word-of- the- day blog, reading journal blog, grammar blog, 
and literature reflections blog (Penrad, 2007). The choice and 
range of blogs depend on the students level and the  
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objectives of integrating blogs into the classroom. For a 
writing teacher, blogs can be used as prewriting tools 
(Luongo, 2010). In this blog, Luondo (2010) suggests that 
learners can list all the ideas they have about the topic they are 
going to write about in one blog entry, free-write about the 
topic in another blog entry, and they might draw in one more 
blog entry as a different strategy to focus their ideas before 
they write. Another strategy that can be used as one of the 
prewriting process steps is posting videos or podcasts that 
help the learner become more focused about the topic and 
help provide a variety of sources. This prewriting blog 
provides the learners to learn the process of writing by 
practicing and in the same time learners compile this process 
in their blog where they can visit whenever they needed. This 
way of prewriting is better than using papers where many 
students lose them.  
   5. Blogs in Teacher Education Programs 
   A number of empirical studies show the significance of 
helping pre-service teachers connect between theory and 
practice in teacher education. Integrating theory and practice 
in teacher education can be achieved through pre-service 
teachers reflections on practice (Laursen, 2007). Bangou and 
Fleming s study (2010) showed the significance of providing 
pre-service teachers with guidance throughout the reflective 
process. In these reflections, the pre-service teachers critically 
reflect on their beliefs about teaching and what they 
experienced during their teaching practices. One way of 
integrating reflections on practice is through blogs. Bangou 
(2011) indicates that blogs can potentially enhance pre- 
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service teachers reflective practices and help them make a 
better connection between theory and practice. This is by 
taking into consideration both instructor s and pre-service 
teachers prior experiences with blogs, their practices, and 
their representations and convictions.   

   6. Conclusion 
    Many educators confirm that blogs can be motivating and 
engaging to learners which will enhance their literacy 
learning. Research showed that blogs might develop learners 
writing and commenting performances;  
however these research results need to be explored and 
confirmed by conducting further research. From a personal 
experience, blogs can be motivating for advanced learners 
who have the ability to express themselves and are willing to 
present their thoughts and have their own voice. A question is 
always going to be raised, however, would blogs be beneficial 
for EFL learners? Another question will follow: would blogs 
help EFL learners develop their language proficiency as well 
as their communication and interaction proficiency? If the 
EFL teacher prepared a well-organized curriculum that 
integrates blogs taking into account the learners safety and 
privacy issues and providing students with appropriate 
instruction regarding integrity and ethical conduct, learners 
will find the appropriate environment to share their thinking 
through regular blogging and improve their critical reading 
and writing proficiency. 
    The pitfalls of using blogs should not discourage teachers 
from integrating them into the English classroom and Teacher  
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Education programs. With some focused instruction, learners 
will be motivated to blogging and this will enhance their 
language proficiency, especially reading and writing. 
Teachers and researchers are encouraged to study the 
effectiveness of using  blogs and how blogging enhances 
learners language competence and interaction and 
communication competencies.                       
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